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Objectives!

Focus on insight...a mesh of reading and
writing

Discuss different types of insight/original
thought/elaboration to meet the
individual needs of students during one-
on-one conferences and when planning for
full-group instruction

Consider student learning behaviors and
how to connect these within conferences
and lesson planning (focus & logic)




What are your original
thoughts about this graphic?
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Insight
] NOUN

the capacity to gain an accurate and deep intuitive

Elaboration

understanding of a person or thing

NOUN

Evidence and Elaboration
(4-point Rubric)

the process of developing

or presenting a theory,
policy, or system in further
detail

The response provides thorough and convincing

support/evidence for the controllingidea or main idea

that includes the effective use of sources, facts, and

details. The response includes most of the following:

e Relevant evidence integrated smoothly and
thoroughly with references to sources

e Effective use of a variety of elaborative techniques
(including but not limited to definitions, quotations,
and examples), demonstrating an understanding of
the topic and text

e (Clear and effective expression of ideas, using precise
language

e Academicand domain-specific vocabulary clearly
appropriate for the audience and purpose

e Varied sentence structure, demonstrating language
facility
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Synthesize
] VERB

Prompt
Evidence in a Text Set
Determine Importance
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combine (a number of things) into a coherent whole

Elaborate

Evidence and Elaboration
(4-point Rubric)

(Insight/Original Thought)
Plan
Draft
| Revise
Edit

The response provides thorough and convincing

support/evidence for the controlling idea or main idea

that includes the effective use of sources, facts, and

details. The response includes most of the following:

e Relevant evidence integrated smoothly and
thoroughly with references to sources

e Effective use of a variety of elaborative techniques
(including but not limited to definitions, quotations,
and examples), demonstrating an understanding of
the topic and text

e Clear and effective expression of ideas, using precise
language

e Academicand domain-specific vocabulary clearly
appropriate for the audience and purpose

e Varied sentence structure, demonstrating language
facility
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Writing to Comprehend

Graham, S., & Hebert, M. (2010). Writing to read: Evidence of how writing can improve reading.
Washington, DC: Alliance for Excellent Education.

Graham & Hebert (2010)

« Writing about text improves
comprehension and learning from texts

* More extensive writing Is more
effective than shorter writing

» Differences in benetfits...explicit writing
. instruction makes the difference B
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Writing to Comprehend

Graham, S., & Hebert, M. (2010). Writing to read: Evidence of how writing can improve readin
Washington, DC: Alliance for Excellent Education.

Graham & Hebert (2010)

 When students were taught explicitly
how to write (not just assigned writing),
then these impacts were equally
large with poor readers

* Writing about text was more powerful
than just reading it or reading it and
rereading it/studying it/discussing It




* Writing about text is effective—it encourages
deeper thinking about ideas

 Helps to consolidate and review information
* Inspires the reformulation of thinking
Requires the organization and integration of ideas
* Fosters explicitness
* Facilitates reflection
* Encourages personal involvement I

* Requires translation into one’s own words



A Meta-analysis of Writing Instruction

Graham, S., & Perin, D. (2007). Journal of Educational Psychology.

Graham & Perin (2007)
« Explicit Instruction
» Process — Planning, Models, Feedback

« Strategy instruction was most effective
across all grade levels, but biggest
L effects on struggling students =




Key Definitions

Evidence - text/source based information that should
support the writers’ controlling idea or opinion - facts,
figures, details, quotes, paraphrased ideas

Elaboration - support for evidence pulled from the text
only to support the prompt, builds upon the text-based
evidence, expands ideas from the text, extends,
synthesizes and answers questions of the reader
(reasons, anecdotes, examples, scenarios, descriptions
that clarify or explain evidence further)

Shared in my district since in October 2016...




Key Definitions

Purpose - mode (informative or opinion)

Focus - how well the relationship of the controlling
idea/opinion supports the evidence and is maintained

Organization - how the writer leads the reader from one idea
to the next with a logical progression, grouping of ideas
(transitions-external outside of paragraphs and internal)

What about citations?

Citations = less is best, don’t impact the flow of the piece

Shared in my district since in October 2016...




Insight = Evidence & Elaboration

1. What does it say? (Evidence)
2. What does it mean? (Elaboration)
3. Why does it matter? (Elaboration)

1. Paraphrase or quote the evidence pulled to support the
prompt

2. Provide an extension (original thought) to help the reader
understand what the evidence means in relation to supporting
the prompt

3. Provide original thoughts to support why the evidence has
been used and why that evidence supports the prompt

Shared in my district since in October 2016...




Warning!

It is imperative that our students do not formulaically
write and then answer these questions.

l.e. “This is what the evidence says.”
“This is what it means.” “This is why it matters.”

Instead, the writer controls the flow of thought without a
jolt to the structure or talking to the reader through
rhetorical questions. The questions are asked and

answered internally with responses showing a flow of
ideas “answers” void of formula.

Shared in my district since in October 2016...
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Writing Reminders

* Integration of insight, evidence, and elaboration key
elements in text-based writing

elaboration to connect to the controlling idea

 “What it says; what it means; why it matters” strategy may
improve the response IF

* actual phrases aren’t used repeatedly throughout the essay; or

* “what it means” is not just a translation that adds nothing.

* Relevant, insightful anecdotes often strengthen the
response, while generic, unimportant “one time when”
anecdotes may weaken the development.

c * |neffective development = ALL summary with little or no

www.FLDOE.org May 2017 Updates

© 2015, Florida Department of Education. All Rights Reserved.




LAFS.2.W.1.1 Write opinion pieces in which g S BRI || P A
the.y. introduce the topic or pook they are  . C W H ATgl W
writing about, state an opinion, supply 08

reasons that support the opinion, use p
linking words (e.g., because, and, also) to Ry Aed
connect opinion and reasons, and provide a =" ' é“%’ * Jg‘a / —s
concluding statement or section. >

LAFS.2.W.1.2 Write informative/explanatory
texts in which they introduce a topic, use
facts and definitions to develop points, and
provide a concluding statement or section.

LINDA HOYT
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A Full Year of Literature-Based Micro-Workshops to Build Essential
Understandings for Grammar, Sentence Structure & Word Study
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The Big Book of Details:
46 Moves for Teaching Writers to Elaborate

by Dr. Rozlyn Linder

This lively and practical book addresses a persistent
problem in our profession. We still don’t show kids
how to write. More broadly, we don’t demonstrate
how literate people think. Sure, we’re great at
assigning, demanding, and commanding literacy
activities. But when it comes to the how-to part,
where we ought to demonstrate (model) how such
mental work gets done, we too often abandon our
students and let them guess how a skilled reader or
writer might tackle the task. T

-Harvey “Smokey” Daniels
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Let’s Talk Lesson Planning!

Mode, Craft, &
Application Skill
Example: Informational,
Opener Phrases, Imagine
that Original Thought
(elaboration)
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Growth in craft and

elaboration/insight/original thought
BEGINS through lessons with a choice of
topic. When students write about topics
that matter to them, they are able to

focus on an idea throughout a piece and
provide the reader with clear “mean”
and “matter” without having to juggle
evidence/the ideas of another writer
while learning the craft of writing.
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Structures Vary Based on Purpose ‘
ALL Writers’ Workshops Variations &
-Traditional Writers’ Workshop with |
choice of topic...craft based...not text dependent
~3-5 minutes - Read Aloud
~8-10 minutes - Model Plan and Model Draft (or shared)
~30-35 minutes - Independent Application & Conferencing
~2 minutes - Brief Sharing Session
-Shared PST example with class answering a text-based question
together and then an independent question for the same
text...often used in a recent readers’ workshop
-Explorations Units - multiple days, varying lengths of writers’
workshop mini lessons, secured research,
primary purposes: note taking, paraphrasing
-ELA Modules - multiple days, putting all learning from readers’
B and writers’ workshops into practice I
-LDC Modules - multiple days, science or social studies content
authentically combined with literacy, crosses over ELA block

E and content time I




Structures Vary Based on Purpose
ALL Writers’ Workshops Variations &

Shared Sequential Set (Multiple Days)

-FULL and EVEN BALANCE of EVIDENCE & ELABORATION

(Elaboration/Insight/Original Thought)

-Same text for students and teacher

-Same prompt for students and teacher

-Class reads through texts, discuss vocabulary needing

clarification, discuss main ideas and structure of pieces to help

think about main ideas for the multi-paragraph essay that will be

written based on the prompt

-Class works together to determine important information to

use as evidence and original thoughts to balance the evidence
-Class share writes a full-piece plan I

- -Class share writes the first body paragraph (1st middle)

-Students independently write the second body paragraph (24 M)

-Class or students write the beginning and ending sections

E to complete a full piece - Whole (Plan) - Part (Sections) - Whole I




Structures Vary Based on Purpose
ALL Writers’ Workshops Variations

&

Sequential Set (Multiple Days)

-FULL and EVEN BALANCE of EVIDENCE & ELABORATION
(Elaboration/Insight/Original Thought)

-Text set and prompt for students to independently apply

-Different text set and prompt for the teacher to model

-Teacher models full-piece plan and step-by-step sections of their
piece being modeled from beginning to end, teaching points are based
on what students need (crafts and original thought types) throughout
the full multi-day lesson set

-Students move through the full process: read their texts, determine
vocabulary needing clarification, determine important information to
support prompt, mark texts, determine main ideas to support the
prompt, plan a full piece

I -Teacher facilitates discussions about big ideas, main ideas, needed
vocabulary clarification, key evidence (determining importance)
-Teacher facilitates daily conferences from the point of reading texts

E and through full-piece planning, drafting, revising, and editing I



Grade 5 Scoring Sampler Passage Set and Prompt

Writing Prompt

Write an informative essay to present to your class about the problem of light
pollution in the United States today. Use information from the passages in
your essay.

Evidence and Elaboration

(4-point Rubric)

The response provides thorough and convincing

support/evidence for the controllingidea or main idea

that includes the effective use of sources, facts, and

details. The response includes most of the following:

e Relevant evidence integrated smoothly and
thoroughly with references to sources

e [Effective use of a variety of elaborative techniques
(including but not limited to definitions, quotations,
and examples), demonstrating an understanding of
the topic and text

e (Clear and effective expression of ideas, using precise
language

e Academicand domain-specific vocabulary clearly
appropriate for the audience and purpose

e Varied sentence structure, demonstrating language
facility
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4-Evidence/Elaboration

The response includes effective and accurate use of evidence from multiple sources that
convincingly supports the controlling idea. Evidence is smoothly integrated into the response
with references to the source material as attributions (Now-a-days, you'd probably only see a
few dozens or less. According to the article “Light Pollution” by Catherine Clarke Fox, we’d
normally be able to see about 2,500 stars alone). A variety of elaborative techniques are
demonstrated, including definition (Light pollution is mainly formed by bright city lights),
explanation (When there is air pollution, it can make the light scatter even more, making it
brighter in the sky), examples (Have you ever watched a video or television show where sea
turtle hatchlings move towards the sea, and the people have brought flashlights?) and insight
(Lights are present everywhere and are very helpful in many cases). Word choices are
precise, using academic and domain-specific language (populated and bright cities, the
author states, light particles, present, reduce, dimmer, our own sake) and sentence structures
are varied.




Comparison

Example connected to why it matters
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What could take this “3” example to a “4”?




3-Evidence/Elaboration

There 1s adequate support/evidence for the controlling idea provided in this response.
Evidence 1s generally integrated with references to the source material as attributions as well
as quotations (in, “A Light Pollution Study Near You,” it states that light pollution can cause
changes in the natural enviroments, animals’ behavior, and plants’ growth. “For example,
birds blinded by lights glowing in high-rise office buildings have become disoriented and
flown into buildings. . .”). The response includes some elaboration after details (7his quote
shows just one example of the horrible effects on light pollution. This alone can cause a
decrease in the bird population, They die off because they do not have enough food and
because they are not adapted to our neighborhoods).Compound sentences add some variation

in sentence structure along with some appropriate domain-specific vocabulary (adapted,
hazardous).




Use “Say” “Mean” “Matter” as think aloud statements
and within questions when conferencing with students.
Avoid formula/forced use of the words. Make sure original
thoughts are included in responses.



Language Arts Florida Standards
Reading and Writing=Enormous Quantity &
Quality to Support the Growth of

Language, Literacy, Logic

Reading Standards for Literature

Reading Standards for Informational Text

Kindergarten

Reading Standards: Foundational Skills

Writing Standards

Standards for Speaking and Listening

Language Standards

Total ELA Standards

9

10

14

lst

9

10

15

znd

10
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Considerations for Planning

Based on needs | have seen in student writing and within 1:1
conferences... What do | want my students to apply/demonstrate by the
end of the lesson on a specific day? By the end of a sequential set? etc.

What text (read aloud/mentor text) will | use to demonstrate a top-notch
example of the teaching point(s)? Crafts, Conventions, etc.

How will | also embed, through my think alouds, the given extras:
planning, rereading, marking text based on a personal process,
structure/organization, scratch & go, revising/editing, use of word wall
and other interactive support charts, modes/genres, etc.?

What will I include in my plan, model, and think alouds ahead of time that
| will NEVER just show to students? (I will always be the BEST actor on the
stage and write my plan and model in front of students using think alouds
as if I’'m thinking of these ideas at that very moment.)

What could | expect to see in student pieces so | am prepared for various
types of conferences/conferencing needs?




Writing Prompts

Teacher’s Prompt

Students’ Prompt

Write an informative essay to present
to your class about the benefits of
dance on the human body. Use
information from the passages in your
essay.
Manage your time carefully so that
you can:

* read the passages;
plan your response;
write your response;
revise and edit your response.

Write an informative essay to present
to your class about the use of time
capsules and their importance. Use
information from the passages in your
essay.
Manage your time carefully so that
you can:

* read the passages;
plan your response;
write your response;
revise and edit your response.

e —— @’.\
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Grade 4
Language Arts Florida Standards

LAFS.4.RI.3.9 Integrate information from two texts on the same topic in order to write or speak about I
the subject knowledgeably.
LAFS.4.R1.4.10 Read and comprehend informational texts, including history/social studies, in the grades
4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.
LAFS.4.W.1.2 Write informative/explanatory texts to examine a topic and convey ideas and
information clearly.

a. Introduce a topic clearly and group related information in paragraphs and sections.

b. Develop the topic with facts, definitions, concrete details, quotations, or other information

and examples related to the topic.

c. Link ideas within categories of information using words and phrases (e.g. another, for example,

also, because).

d. Use precise language and domain-specific vocabulary to inform about or explain the topic.

e. Provide a concluding statement or section related to the information or explanation presented.
LAFS.4.W.2.4 Task, purpose, and audience
LAFS.4.W.2.5 Planning, revising, editing (process)
LAFS.4.W.3.8 Gather relevant information from print sources, take notes, categorize info, sources
LAFS.4.W.3.9 Draw evidence from informational texts to support analysis, reflection, and research

a. reading standards—describe in depth, draw on specific details b. explain, reasons, and evidence
LAFS.4.W.4.10 Write over extended time frames
LAFS.4.5L.2.4 Report on a topic or text, use appropriate facts & relevant, descriptive details to support

. main ideas or themes; speak clearly at an understandable pace (sharing session and conferencing) I

———— €= T~ .




eacher Resources from Kids InfoBits (District Virtual Library):

1 All the Right Moves

2 Dancing Toward Dreams: Ballerina Misty Copeland Faces Life with Grace
3 Getting into the Swing of it!

Student Resources from Kids InfoBits (District Virtual Library):

1 Time in a Bottle
2 Helloooo! Anybody Out There?
3 Saving Time: Today’s Time Capsules are Tomorrow’s Finds
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Dance/Time Capsule Sequential Set Outline Example
Day 1- T: Prompt, show and discuss T. set with markings, plan .
Ss: Prompt, read S. set, mark: Bl, Mls, vocabulary | /
Day 2- T: Prompt, model beginning—quotes
Ss: Review prompt, discuss vocabulary, discuss Bl and Mls, write plan
Day 3- T: Prompt, model half of first middle (physical)—commas in a
series, synthesizing
Ss: Prompt, write beginning—use quotes and/or commas in a series
Day 4- T: model 2" half of first middle (physical)
OT=example/pop culture, specific details, interrupter phrases
Ss: write 1st middle—use example/pop, specific details, interrupters
Day 5- T: model 1%t half of 2" middle (mental), OT: Imagine, interrupters
Ss: continue writing piece—imagine, interrupters (or OT that works)
Day 6- T: complete 2"Y middle (mental) if needed, start/write ending,
OT: example w/ evidence or another, review of crafts used
Ss: complete middles and start/finish ending based on stamina
Day 7- T: revise/edit lesson based on S. needs, complete ending if needed

Ss: complete, revise, edit T: Conference every day!
— _——wmwr S (( YV o — N <C 22 Y




' Day 4 - Extra day needed to model insight/original thought with read alouds
Insight/Original Thought: Pop Culture References with specific details
Craft: Specific Details Review & Interrupter Phrase

“This move—using references to pop culture—allows writers to insert a
bit more of their understanding of the world and culture, challenges
readers to make sense of the connection in a way that simple adjectives
or adverbs would not, and gives readers a glimpse of the writer’s or
speaker’s world.”

— Dr. Rozlyn Linder
Consider the comparison possibilities, using specific details
available in Pop Culture, to add original thought!

Informative AND Opinion Examples of Standards for this Move:

LAFS.4.RI & RL.1.1 — Refer to details and examples in a text when
explaining what the text says explicitly and when drawing inferences
from the text.

LAFS.4.W.1.1 — Write opinion pieces on topics or texts, supporting a
point of view with reasons and information.

LAFS.4.W.1.2 — Write informative/explanatory texts to examine a topic
and convey ideas and information clearly.
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©2017 Serravallo  The Writing Strategies Book
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@ Jennifer Serravallo

Strategies

Blog: http://www.jenniferserravallo.com/blog/
Twitter: @Jserravallo
Publisher Site: http://www.heinemann.com/writingstrategiesbook/




- Use Empathy to Figure Out What to Add

Whois this. for?

LEVELS
3-8

GENRE / TEXT TYPE
~ narrative

Strategy As you write, try to climb “inside the skin” of the person or people you are
writing about, whether they are real or fictional, similar to you or unlike you. Think,
“How would I feel in this situation? What would I think? How would I react? What
would I say?” Add in details that help your reader experience their character as you do.

Prompts

* Imagine what she’s going through. If you were in her shoes, what would you think?
* What would you be feeling if this was happening to you?

* Can you imagine this? Close your eyes and put yourself there.
* What can you add to help your reader feel what your character is feeling?
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Jennifer Serravallo
The Writing
Strategies Book

Approach “Imagine that...”
or “Imagine if...”
with empathy.

Interim example: Imagine if you were the iguana
who didn’t receive proper care. Cold. Uncared for...




Readers Writing - Ellzabeth Hale

Strategy Lessons for Readers’ Notebooks

READERS
%/

ess f
;,;:;‘ na Tex
4BETH HALE

Breakdown
of a Hale
Strategy

Lesson

Name it: Name the strategy you are teaching
and provide examples.

Why do it?: Explain why this lesson supports
thinking and writing about reading.

Model it: Demonstrate the strategy within a
paragraph of writing that relates to the
current read-aloud. Students notice where in
your model writing you used the strategy.
Ideally this “live writing” is done in real time
on a document camera.

Try it: Students try out the strategy.

Share it: Two students share their entries out
loud and classmates comment on where they
used the strategy.

p. 10




Readers Writing - Ellzabeth Hale

Strategy Lessons for Readers’ Notebooks

READERS
W . 8

% , for Responding to Narrative

~and lnformatlonal Text

' ELIZABETH HALE

Name it: Write about how you would
feel if you were in a character’s
situation

If | were...
Why do it?: This strategy helps you
better understand a situation from
different characters’ perspectives
and synthesize what you know about
the story/information so far.
Thinking hypothetically also makes
you more aware of how similar or
different you are from that
character. p. 32

In a Character’s Shoes




: Anecdotes Can

Whais this for?
U foz- ‘ Strategy Think of the fact you're trying to teach, or the point you're trying to
make. Think, *Do I have a short story that can demonstrate this point?” Write a
LEVELS summary that includes just the information that supports your point, not every
detail from the story.
4-8
Teaching Tip See the lesson “Angled Summaries” in The Reading Strategies Book
(Serravallo 2015a) for students who could use some more support with what it means
GENRES / TEXT TYPES to not tell (Lhc entire \:»;\’ but tu“ms( “.';nglc' their l:nl’mm.mon toward .1d p;ﬂxular
point or idea. Some children will need to write a longer story/scene and then go back
- informationa/ and cut out everything but the details that are true support for their fact or point.
~ nonfiction, opinion/
: Using a Mentor For an opinion example, take a look at If You Ever Want to
| S RARS = - | Bring an Alligator to School, Don't! by Elise Parsley (2015). In this story, the narrator
states a reason for why you shouldn’t (“It'll be trouble!”) and then elaborates with a
(= PROCESSES story about what happens if you do.
i g '
| Book - S ll 13
| (o]0, erravallo |[pdd an ANEOTE 4o
Teach + Give Ewdenct

Would an original
thought example
of an anecdote
work to support
your writing?
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Add an ANECDOTE o
Teach + Give €\nd

Point: Toe much homewerk ¢
interfere with mpﬂ'
Mdu Hime.

Anecdott * The other night, |
homeweie in evu’
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with
Plal‘
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4ime N neyer et
back.

| *KA qu;ck,awv'mkd ""Wy Like a Summary - 1

£ having dvner
fam\;\?\ fookk A

rooyw and
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Anecdote
“A quick, abbreviated
story. Like a summary.
...just make sure you tell
the information that will
support your point.”

\
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story about what happen

ou
Prompts

* Find one point
that you think
needs elaborating.

* What story can you
think of that can
add more detail
to that point?

« Let’s think about st
what information
to include from
your story.

* You have a story
in mind that will
work! Now let’s just
make sure you tell
the information
that will support
your point.

Add an ANECDOTE o
Teach + Give Ewvdence.

Point* Too much homewsrk can
interfece with mrr{w\*

hmlg fime.

Am.\on The other night, | had
homewwk in every sobr
Insicad of having dinner
with wy fomily, | h"‘ -

\AR h rooyn ane
Ak whﬂm W"“" ‘

vld heor Mghf:::"“i ".
uqhi M
\a . This 1S

about Ahar "“[‘
4ime N newr ,‘
back.

¥ A quick, aboreviaied sbvy Like a summary.

'z
?

:
!
!
:
!

i‘

Prompt Example: Write an essay in which you give your opinion

about whether or not students should have homework.
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Bring a
Personal
Connection
Back to the
Book
(Prompt)

Name it: Bring a personal connection back to the
book you are reading.

Why do it?: Explain that sometimes a personal
connection can turn into a memoir or a full
retelling. However, writers who use this
technique must find their way back to the entry.
Nonexample: The way Catherine likes to draw
reminds me of when | was that age. | used to love
to line up the different colors of my pencils like
she did. | loved how calm drawing made me feel
too. My favorite thing to draw was flowers. |
would draw flowers all the time. Sometimes |
went outside and drew ones | saw and other
times | just made them up. One time when | was
drawing a flower...




Readers Writing - Ellzabeth Hale
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Model it example:

The way Catherine likes to draw reminds me
of when | was that age. | used to love to line
RE‘%‘}’ERS up the different colors of my pencils like she
did. | loved how calm drawing made me feel
too. My favorite thing to draw was flowers.

’ &Y Even though Catherine likes to draw

| EvzaseTHHaLe different things than | did, she seems to get
] the same kind of peaceful feeling when she
does it. Maybe it’s her way of forgetting
about things that bother her.

Bring a Personal Connection Back to the Book (Prompt)




Conferencing!
Differentiated Instruction!
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02017 Serravallo The Writing Strategies Book

® Jennifer Serravallo

Our district beliefs...
-Open-ended Questions
-Students Own
-Don’t feed the children!
—Clarify Specific
Information/Intent
-Logical
-Organized
-Remain Focused on
Prompt/Task
-Balance of Evidence &
Elaboration (Insight/Original
Thought)

-Verify Subsequent

Revisions/Edits
I — 4 > — -—p

I
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Original Thought Conference Question Examples

i 1. What did you think about when you read that '
page/section/paragraph?
2. What did you learn from the evidence that supports the
prompt?
3. What does that mean? How does that info connect to
the task?
4. What are your original thoughts connected to that
evidence?
5. How does that evidence connect to your main idea for
that section?
. Why does that evidence matter?
. What comparison can you make for a similar idea?
. What comparison can you make that is a different
idea/approach/opinion?
9. What “imagine” idea (hypothetical original thought) can
be added to show why your evidence matters?

00 N O
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