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The FAIR-FS is a comprehensive  system 
designed to: 

 Predict students’ literacy success and, for those 
found to be at risk: 

 To diagnose weaknesses, and 
 Set instructional objectives. 
 Because FAIR-FS is administered 3 times per 

year, it can be used to monitor growth in literacy 
skills for the purposes of revising instructional 
objectives.  



 
 

Development of the 
FAIR-FS 



 
 

Components of Reading 
Comprehension 

 Word Recognition 
 Language Comprehension (vocabulary 

knowledge; syntactic knowledge) 
 World Knowledge 
 Motivation 
 Cognitive Abilities (e.g., working memory, 

executive functions) 

Presenter
Presentation Notes
The FAIR-FS is grounded in current conceptualizations of reading comprehension as consisting of competencies in the following areas (Perfetti & Stafura, 2014): word recognition, language comprehension (e.g., vocabulary and syntactic knowledge), world knowledge, motivation, and cognitive abilities (e.g., working memory; executive function). The 3-12 FAIR-FS includes tasks of word recognition, vocabulary, syntax, and reading comprehension. It handles world knowledge by ensuring that the reading comprehension items are based on Florida Standards and can be answered by reading the passage. Motivation is indirectly addressed by reporting the number of minutes students spend on each passage. Cognitive abilities are indirectly addressed by providing a computer-adaptive system that adapts to the students’ level of functioning.
 
Condensed version for the presentation:
The FAIR-FS was developed with two federal grants to the Florida Center for Reading Research at Florida State University. The first was a measurement grant focused on innovations in computer-adaptive testing that allow for tasks that take less time and are more reliable (above .90). The second grant allowed FCRR to investigate the reading and language skills that best predict reading comprehensive and then to write and field-test items that address these skills. Studies have been conducted to examine item difficulty, discrimination, and bias and to produce a developmental ability scale and Florida norms for FAIR-FS tasks. An implementation study was then conducted to receive teacher input into the testing, administration manual, and professional development materials. 
 
Full details:
The FAIR-FS was developed with two federal grants to the Florida Center for Reading Research (FCRR) at Florida State University, where Dr. Barbara Foorman is the Principal Investigator. One is a measurement grant that focused on psychometric innovations in computer-adaptive testing that allow for tasks that are more efficient (i.e., take less time) and more precise (i.e., has reliability above .90). The purpose of the other grant is to develop a prekindergarten through grade 12 component skills battery. This grant allowed FCRR to investigate the reading and language skills that best predict reading comprehension (thereby addressing construct and predictive validity) and then to write and field-test items that address these skills. A large study with 27,000 students was conducted during 2012-2013 so that analyses using Item Response Theory (IRT) could be conducted to examine item difficulty, discrimination, and bias. This study also yielded a developmental ability scale and Florida norms for all tasks in the FAIR-FS. During 2013-2014 an implementation study was conducted in order to receive teacher input into the testing, the administration manual, and the professional development materials. FCRR would like to acknowledge the help of the FSU School and the following districts in this critical research underlying the FAIR-FS: Collier, Escambia, Highlands, Hillsborough, Leon, Orange, and Pinellas Counties.



 
 

Background and Research Foundation  for 
FAIR-FS 

 Explicit instruction in the alphabetic 
principle 
 Alphabetic principle + meaning = 

comprehension  
 Importance of oral language skills 
 Efficiency (maximize amount of valid 

info/minimize testing time) 
 Alignment to LAFS 

Presenter
Presentation Notes
Decades of research has shown that explicit instruction in the alphabetic principle is necessary to learn to decode and to prevent reading difficulties.

Mastery of alphabetic principle must be coupled with construction of meaning--
      at the word, sentence, and text level--if comprehension is to occur. (This is the Simple View model of reading and has hundreds of studies lending empirical support)

Oral language skills (such as syntax and vocabulary) are crucial to the construction of meaning of written language and must be addressed in assessment and instruction.

In order to maximize the amount of valid information provided to educators, parents, and students, while minimizing time spent testing, FAIR-FS was created as a computer-adaptive assessment.

The primary focus of the FAIR-FS was to line up with the skills that predict successful reading comprehension. Each assessment task also matches 1 or more Language Arts Florida Standards. See page 7 of the K-2 administration manual for a table showing the alignment.




 
 

Efficiency & Reliability 

 The FAIR-FS utilizes Computer Adaptive 
functionality to: 
– Maximize the amount of information provided 
– Maximize reliability (and thus validity) 
– Minimize testing time 

 Item Response Theory vs. Classical Test 
Theory 
– Reduces the number of items 
– Increases the reliability 

 

Presenter
Presentation Notes
In the FAIR ‘09 system, users really liked the small amount of time that it took to administer the assessment. However, many expressed frustration that the screening component only included 1 to 2 discrete skills and provided less information about important reading skills than other reading screening assessment tools. The FAIR-FS has more tasks in the screening to provide quite a bit more information. Adding more tasks increases the amount of time required for assessment. The amount of time for each task has been greatly reduced by using more sophisticated statistics: Item Response Theory. Formulas are calculated by the computer in the background. Let’s take a look at what the differences in administration looks like in the foreground.



 
 

Grades K-2 FAIR-FS 
Administration 



 
 

 
Alphabetics 

Phonological Awareness (K) 
Letter Sounds (K) 

Word Reading 
Spelling (2) 

  
Oral Language 

Vocabulary Pairs 
Following Directions 

 

Comprehension 
Reading  

OR 
Listening Comp & Sentence 

Comp 

Probability 
of Literacy 

Success 
(PLS) 

Computed 

PLS 
<.85? 

NO 

YES 

Grade 
Level  

Diagnostic 
Tasks 

STOP 

STOP 

Flow of Tasks 

Presenter
Presentation Notes
A federal grant from the Institute of Education Sciences funded a study to explore the components of reading comprehension at each grade level. The FCRR team found that the most important predictors include Alphabetics (which includes Spelling), Vocabulary, Sentence Comprehension, and Following Directions. These tasks were developed to fit these areas.

The system for linking sounds to letters is referred to as the alphabetic principle. 
Computer determines PLS based on student performance on the alphabetics and oral language tasks. Comprehension task is chosen by the computer based on the PLS score.



 
 

What’s New? 

FAIR ‘09 FAIR-FS 
Format 

     1-on-1 with EST or AIR 
     Requires paper test kit 

    1-on-1 with computer adaptive delivery 
    Offline AIR format also available 

Tasks 

    Limited number of items & tasks     Items targeted to student’s ability 
    More oral language tasks 

Comprehension 

    6 grade level passages per grade     26 passages available, spanning a wider      
difficulty range 

Score Types 

    Provides probability of reading success     Also measures growth in important skills 

Diagnostics 

   17 tasks to target instruction    17 tasks administered on computer, 
   eliminates need for paper test kit 

Presenter
Presentation Notes
SUMMARY OF FAIR-FS VS. FAIR’09




 
 

Screening Tasks 

 Screening tasks are administered 1-on-1 and fall into 3 
types: 
 

1. Student and Teacher Task: Both the 
assessor and student see the screen, but 
only the teacher uses the mouse (e.g. LS) 

or 
2. Student Task: Both see the screen, but the 

student uses the mouse (e.g. FD) 

3. Teacher Task: Only the 
assessor sees the screen and 
uses the mouse (e.g. PA) 

Presenter
Presentation Notes
Where the Student Task icon is seen, both the teacher and student are looking at the screen but the student is responsible for selecting the answers in the task. This includes the Vocabulary Pairs, Sentence Comprehension, Following Directions, and Spelling tasks.
Where the Teacher Task icon is seen, only the teacher is looking at the screen and she/he marks the student’s response. The Letter Sounds, Phonological Awareness, and Listening Comprehension tasks are all Teacher Tasks.
In the Word Reading and Reading Comprehension tasks, the student is looking at the screen, but the teacher marks the responses.



 
 

Screening Tasks 

 All directions, practice items, & items delivered 
via audio 

 Each task computer-adaptive 
– Reduces administration time & frustration by only 

administering items targeted to individual student’s 
ability level 

 Screening can be administered over several 
sessions if needed  
– If a task is started, ensure that task is completed 

before ending the session 

 

Presenter
Presentation Notes
The recorded audio will deliver the directions for the task to the student. Each task has 2 practice items (unless otherwise noted) and provides corrective feedback for the practice items only. 




 
 

 Alphabetics 
Section 1 

  
Kindergarten First Grade Second Grade 

Fall Winter Spring Fall Winter Spring Fall Winter Spring 
Letter Sounds 

                

Phonological 
Awareness                

Word Reading 
           

Spelling  
 

 
 

 
 

Presenter
Presentation Notes
First, students’ skill with alphabetics (linking sounds to letters, decoding)will be assessed. Since students’ skill with alphabetics develops so rapidly in early elementary school, the assessment task administered is dependent on the grade level and the time of year. 




 
 

 Letter Sounds 

Time estimate 1 minute 
Directions “You will see some letters on the screen. “Tell me the sound the letter makes.” 
Practice item None 

Prompt  If student provides the long vowel sound, say to the student “That’s one sound that 
letter can make, tell me a different one.”  If the student produces the correct short 
vowel sound, mark it as correct. 

Report output Letter Sounds Ability Score and Percentile Rank 

 Letter Sounds & Phonological Awareness most 
predictive in Kindergarten 

 Student sees both uppercase and lowercase letters & 
pronounces sound (consonant, short vowel sound, 
common consonant digraph) 

 Each student will respond to between 5 and 29 
sounds 

 Teacher marks correct/incorrect 

Presenter
Presentation Notes
Not all sounds will be administered to a student. The task is computer-adaptive so that only a few letters need to be administered. 



 
 

Letter Sounds  



 
 

 Phonological Awareness 

Time estimate 1 minute 

Directions Listen as I say some words. If I say pig…tail, I know the word is pigtail. 

Practice item “What would the word be if I say cup… cake?”  If correct, say: “Yes, 
the word is cupcake.” 

Report output Phonemic Awareness Ability Score and Percentile Rank 

 Letter Sounds & Phonological Awareness most 
predictive in Kindergarten 

 Student hears an audio file pronounce a word that 
has been broken into parts/phonemes 

 Teacher marks correct/incorrect 



 
 

Phonological Awareness 



 
 

  Word Reading 

Time estimate Less than 1 minute 
Directions “Let’s see if you can read some words one at a time. Try to read each word and do the 

best you can.” 
Practice item None.  If the student misses the first 7 words, the computer will automatically move to 

the next task. 
Prompt  Encourage the student to take a guess if he/she is spending too much time on one word. 
Report output Word Reading Ability Score and Percentile Rank 

 Single word decoding for grades 1 and 2; also available 
for Kindergarten students at AP3 

 One at a time, words appear on the screen for the student 
to pronounce; teacher indicates if the student correctly 
read the word (not timed) 

 Computer-adaptive format allows for a wide variety of 
difficulty for words 



 
 

Word Reading  



 
 

 Spelling 
 (Grade 2 only) 

Time estimate 3 minutes 
Directions “I want you to spell some words. Listen carefully as each word and sentence are played aloud. 

Some of the words will be easy and some may be hard. Do your best to spell each word 
correctly.” 

Practice item None; Test will discontinue if the first 7 words are misspelled. 
Report output Spelling Ability Score and Percentile Rank;  Student’s misspellings 

 Students will hear a word and will type to 
spell/sound‐out the word 

 To reduce frustration, this task will be computer adaptive, 
limiting the number of words that are too easy or too 
difficult 

 Students will be administered a minimum of five words 
and a maximum of 20 words 

 Score report will include student’s misspellings and a 
guide for analyzing errors will be available in the 
administration manual 
 



 
 

Spelling 



 
 

 Oral Language 
Section 2  

  
Kindergarten First Grade Second Grade 

Fall Winter Spring Fall Winter Spring Fall Winter Spring 
Vocabulary Pairs     

 
  

 
 
  

 
  

  
 

 
  

 
  

Following 
Directions 

     
 

 
  

 
  

 
  

 
  

 
  



 
 

 Vocabulary Pairs 

Time estimate 2 minutes 
Directions “Look at the boxes with words on the screen. Two of these go together. I 

will name each one and you will click on the two that go together best.” 
Practice item “Listen carefully as I name each one: book, toothbrush, toothpaste. Which 

two go together best?” 
Report output Vocabulary Pairs Ability Score and Percentile Rank 

 Requires students to match words that are 
semantically related (more reliable than 
expressive measures at this age) 

 Student hears words pronounced and clicks the 
words that go together 

 Some easier items have pictures 



 
 

Vocabulary Pairs 

Audio: “Listen carefully as I name each one: blue, 
triangle, yellow. Which two go together best?” 

Presenter
Presentation Notes
The boxes are highlighted as the word is read to the student.



 
 

 Following Directions 

Time estimate 2 minutes 
Directions “Look at the pictures on the screen. You will hear a sentence and I want you to click 

the item named.” 
Practice item Let’s try one. Click the book.  

This time I want you to click  the pictures in the order you hear them. Click the heart, 
then click the plane.  

For this item, you will have to move a picture. Let’s try one. Put the cat on the line.” 
Report output Following Directions Ability Score and Percentile Rank 

 Student hears a sentence with directions (may 
be single or multi-step) and responds by 
selecting or moving objects on the screen 

 This type of attentional task has been found to 
be predictive of oral language abilities*  

Presenter
Presentation Notes
*Based on results from a cross-sectional and longitudinal study conducted by Foorman, Petscher, and Wagner. 




 
 

Following Directions 

Audio: “Click on the book, then click on the plane.” 



 
 

 Comprehension 
Section 3  

 This set of tasks is used to help develop a full 
student profile beyond measures in the 
screening to guide instruction aligned to LAFS. 

 Tasks include Listening, Reading, and Sentence 
Comprehension. 

  Kindergarten First Grade Second Grade 
Fall Winter Spring Fall Winter Spring Fall Winter Spring 

Listening 
Comprehension 

  
Avail- 
able 

Avail-
able 

Avail-
able 

Avail-
able 

Avail-
able 

Avail-
able 

Avail-
able 

Reading 
Comprehension     

 
 
 

      

Sentence 
Comprehension 

 
  

 

 
  

 

 
 
 

 
Avail- 
able 

 
Avail- 
able 

  
Avail- 
able 

 
Avail- 
able 

 
Avail- 
able 

  
Avail- 
able 

Presenter
Presentation Notes
Sentence Comprehension will be administered only to students completing the Listening Comprehension task



 
 

 Listening Comprehension 
(Grade K only) 

 Screening task scores will be used to identify a 
passage of appropriate difficulty 

 Passages are informational and narrative 
 Five comprehension questions per passage (three 

explicit and two inferential) 

 Time estimate 5 minutes 
Directions (Listening Comprehension) “Listen while I read __(title)__. When I’m finished, I will 

ask you a few questions.  Ready?  Listen carefully.” 

Practice item None 
Report output Listening Comprehension Ability Score and Percentile Rank 

Presenter
Presentation Notes
The Listening task consists of a passage read by the teacher from the computer screen and five questions read to the student. The student’s PLS will be used to identify a passage that is matched to the student’s ability level. 



 
 

Listening Comprehension 

Presenter
Presentation Notes
This screenshot is of the questions. The passage will be provided on the computer screen for the teacher to read prior to this. 



 
 

 Reading Comprehension 

 Screening task scores (i.e., PLS) will be used to identify a 
passage the student is likely to decode 

 Passages are informational and narrative 
 The teacher will start a timer (on the computer) and mark 

miscues in order to capture fluency 
 Five comprehension questions per passage (three explicit 

and two inferential) 

 Time estimate 5 minutes 
Directions (Reading Comprehension) “I would like you to read out loud for me.  When you’re 

done, I’ll ask you some questions about what you read.  Read carefully and I will 
use my stopwatch to tell how long it takes.  The title of the story is__(title)___.”  

Practice item None 
Report output Reading Comprehension Ability Score and Percentile Rank 

Presenter
Presentation Notes
The Reading task consists of the student reading from a hard copy with the teacher marking errors on the computer screen and asking five comprehension questions. The student’s PLS will be used to identify a passage that the student can decode and targeted to the student’s estimated reading comprehension ability, regardless of grade placement. The computer will alert the teacher to which of the 26 hardcopy passages will be used. If the student makes too many miscues, the computer will switch to an easier passage or a listening passage. 



 
 

Reading Comprehension 
(Teacher Passage Screen) 

Presenter
Presentation Notes
This is a screen shot of the greyed text before “start time” button is clicked. 



 
 

Reading Comprehension 
(Teacher Passage Screen) 

Presenter
Presentation Notes
Once the “start button” is clicked the text becomes active and the teacher can click miscues.
As you can see above, the words that are clicked as miscues, turn red. 



 
 

  
Sentence Comprehension 

(Grades K and 1 only) 

  

Time estimate 2 minutes 
Directions “Look at the pictures on the screen. You will hear a sentence and I want you 

to click the picture that best goes with the sentence.” 
Practice item “Click on The baby is crying.” 
Report output Sentence Comprehension Ability Score and Percentile Rank 

 Student hears a sentence and clicks the one 
picture (out of four) that best fits the sentence 

 Syntactic abilities and listening comprehension at 
the sentence level is found to be an important 
predictor of reading comprehension*  

Presenter
Presentation Notes
*Based on results from a cross-sectional and longitudinal study conducted by Foorman, Petscher, and Wagner. 




 
 

Sentence Comprehension 

Audio: “Click on: The bird is flying toward the nest.” 



 
 

 
Alphabetics 

Phonological Awareness (K) 
Letter Sounds (K) 

Word Reading 
Spelling (2) 

  
Oral Language 

Vocabulary Pairs 
Following Directions 

 

Comprehension 
Reading  

OR 
Listening Comp & Sentence 

Comp 

Probability 
of Literacy 

Success 
(PLS) 

Computed 

PLS 
<.85? 

NO 

YES 

Grade 
Level  

Diagnostic 
Tasks 

STOP 

STOP 

Flow of Tasks 

Presenter
Presentation Notes
After the student completes the 3 screening sections of the assessment, the computer will direct students with <.85 PLS into the Grade Level Diagnostic Tasks. This diagnostic section is computer-administered but not computer-adaptive. All directions will be on the computer screen for the teacher. The scores will be computed and saved by the computer and tasks that are mastered in one AP will not be administered in the following AP”s.




 
 

Task Kindergarten Grade 1 Grade 2 
Print Awareness  

Letter Name Knowledge   

Letter Sound Knowledge  (AP3)  

Phonological Blending  

Letter Sound Connection – Initial Sounds  

Letter Sound Connection – Final Sounds  

Phonological Deletion – Parts and Sounds  

Phonological Deletion – Initial    

Phonological Deletion – Final    

Word Building – Initial Consonants  

Word Building – Final Consonants  

Word Building – Consonants     

Word Building – Vowels    

Word Building – CVC/CVCe   

Word Building – Blends   

Word Building – Blends & Vowels  

Multisyllabic Word Reading  

Presenter
Presentation Notes
The progression of tasks is based on the development of orthographic patterns for word building (multisyllabic word reading falls in this progression as well.)



 
 

FAIR-FS Grade 3 – 12 
Administration 



 
 

How often is FAIR-FS 
administered? 

 FAIR-FS was designed to be administered 
3 times per year 

 
– Assessment period 1 (AP1) Fall 
– Assessment period 2  (AP2) Winter 
– Assessment period 3 (AP3) Spring 



 
 

Flow of Tasks 

No 

Yes 

Written 
Response 

Word Recognition 
(about 2 min.) 

Compute 
Probability of 

Literacy 
Success (PLS) 

Syntactic 
Knowledge 
(about 5 min.) 

Vocabulary 
Knowledge 
(about 3 min.) 

Reading 
Comprehension 

(about 15 min.) 

STOP 

Is PLS < 
.85? 

STOP  
 

Take 
optional 

tasks? 

No 

Yes 

Oral Reading 
Fluency 

Oral 
Response 

Paper/pencil administration 

Computer administration 

Presenter
Presentation Notes
A federal grant from the Institute of Education Sciences funded a study to explore the components of reading comprehension at each grade level. The FCRR team found that the most important predictors fall into 2 categories: Alphabetics (Letter Sounds/Phonological Awareness in very early development and Word Reading/Spelling in early literacy development) and Oral Language (Vocabulary and Following Directions). New tasks and items were developed to fit each area.

This flow chart shows the order in which students flow through each task. Time estimates on the chart represent the “average” time to complete each task. Since the test is adaptive, times will vary depending on each student’s responses.

A score based on the first 2 screening tasks determines which reading comprehension passage with questions is most suitable for each student. 

After completing the 3 screening tasks, a “probability of literacy success” score is calculated. This score indicates the probability (likelihood/chance) that a student will pass the English/Language Arts end of year test. Those students whose likelihood of passing is below .85 will take the Syntactic Knowledge task in order to obtain additional information regarding that skill set. If the teacher wishes to get even more information about a given student’s performance, the open response tasks (oral reading fluency, oral response, & written response) may be administered. These optional tasks are completely up to the teacher’s discretion. 




 
 

What’s New in 3 – 10? 

FAIR Classic FAIR-FS 
Tasks 

     Reading Comprehension 
     Maze 
     Word Analysis 

    Word Recognition (WR) 
    Vocabulary Knowledge (VK)* 
    Syntactic Knowledge (SK)* 
    Reading Comprehension (RC) 

RC Passage Placement 

    Starts with grade level passage     Ability in WR & VK determines initial passage 

Probability of Success 

     Calculated based on RC & prior FCAT     Based on current RC, WR, & VK scores; 
    Predicts to SAT-10 reading comprehension 

Additional tools (optional) 

     Ongoing progress monitoring 
     Discussion templates 

     Open Response Diagnostics 
     Ongoing progress monitoring still available 

Presenter
Presentation Notes
SUMMARY OF DIFFERENCES



 
 

Word Recognition Task 
Screen #1 

Word Recognition 
Task 

The student hears a word pronounced by the computer. 

The student selects the word pronounced by the 
computer. 

Presenter
Presentation Notes
Approximately 70% of students who demonstrate low comprehension struggle with word recognition (i.e., decoding; Catts, Hogan, & Adlof, 2005). The WRT assesses a student’s abilities related to decoding and word recognition.



 
 

Vocabulary Knowledge 
Screen #2 

Vocabulary 
Knowledge 

The student reads the sentence on the screen. 

The student completes the sentence with 1 of 3 
morphologically related words. 

Presenter
Presentation Notes
Approximately 50% of students who demonstrate low comprehension struggle with oral language skills (e.g., vocabulary; Catts, Hogan, & Adlof, 2005). In this vocabulary-like task, students complete a sentence with one of three morphologically related words. The advantage of this type of vocabulary task is that it measures students’ recognition of morphological patterns in words, which can generalize to recognition of new words instead of measuring only isolated vocabulary words. This task can more directly inform broader instruction on the metalinguistic aspects of vocabulary essential to building vocabulary depth as opposed to memorization of a large corpus of isolated words, in an attempt to increase vocabulary breadth.

Oral language refers to skills such as morphological & vocabulary knowledge, listening comprehension, and syntax. 

QUESTION to audience:
The previous slide showed that 70% of students with low comprehension had word recognition (i.e., decoding) difficulties. This slide says 50% struggle with oral language skills. That adds to 120%. How can that be?

ANSWER: some students struggle with both decoding and oral language. 



 
 

Reading Comprehension 
Screen #3 
Reading 

Comprehension 

The student reads the passage, then clicks to show the 
questions. Questions & passage can be viewed 
simultaneously.  

The student selects the correct response to the 
question. 

Presenter
Presentation Notes
After taking the WR and VK, the student’s score is used to identify a passage targeted to that student’s ability level. The student silently reads the passage and answers 7 – 9 multiple choice questions that are written to three strands of the Language Arts Florida Assessment: Reading Informational Text, Reading Literary Text, and Language Strands. This task is conceptually related to the types of questions that will be asked on the end-of-year LAFS assessment. When this score is combined with scores on the other screening measures, a more accurate prediction of performance on the end of year assessment can be made for each student.


Students will be able to view the passage and questions on the same screen (there is a scroll bar for the passage and a scroll bar for the questions so that the entire passage and all questions are available on the same screen). 



 
 

Diagnostic: Syntactic Knowledge    
(Students with PLS <.85 will complete this task, optional  if >.85 ) 

The student hears the sentence read by the computer. 

The student selects the word that best completes the 
sentence. 

Presenter
Presentation Notes
The Syntactic Knowledge measure, when added to a diagnostic profile with the WRT and VKT, rounds out a complete profile of the important components of reading comprehension for adolescent students. This task addresses issues of text cohesion (e.g., connectives, pronoun reference, and subject/verb agreement). Previous research indicates that this type of sentence-level inferencing (Foorman, Arndt, & Crawford, 2011) and use of connective words affects text cohesion (Graesser, McNamara, & Kulikowich, 2011) and predict students’ abilities to comprehend text.




 
 

Optional Diagnostic Tasks 

 Teacher has the option to administer these 
tasks to students after they have 
completed the Syntactic Knowledge Task 
 Open response items allow teacher to 

analyze individual students’ approach to 
answering questions 
 Tasks are mostly teacher-administered 

and teacher-scored 
 These scores are not entered in the PMRN 



 
 

Scoring and Reports 



 
 

Scoring and Reports 

Important note: 
 

Reports from FAIR-FS were designed to facilitate 
instructional decision making including, systems 
level problem-solving and data-based decision 

making. 

FAIR-FS scores are not intended to be 
the sole data point in determining 

retention or special education 
determination 



 
 

Score Reports  
will be available online 

 Detailed reports for teachers and parents 
– Includes profile of student scores 

 Graphs to show ability scores in relation to 
average scores for that grade level 
 Computer adaptive tasks: 

– Ability scores  
– Percentile ranks 

 Probability of Literacy Success 
 

Presenter
Presentation Notes
The Progress Monitoring and Reporting Network (PMRN) is Florida’s web-based data management system for reporting of data related to student reading achievement and instructional practices. Schools will assign various user levels so that teachers, reading coaches, and administrators will be able to access FAIR-FS score reports for students.



 
 

Score Types for Computer-
Adaptive Tasks 

Score type What it reflects What it does NOT reflect 

Ability score 
 

• Quantifies a student’s level 
of skill and reflects changes 

• Scale ranges from a minimal 
amount of skill to expert 

• Performance compared 
to other students 

• Grade-level performance 

Percentile rank • Student’s ability compared 
to other students in the 
same grade 

• Percentage of correct 
responses 

• Growth 
• Level of expected 

performance 

Probability of Literacy 
Success 

• Likelihood the student will 
receive a passing score on 
end-of-year test 

• Growth 
• Previous year’s end-of-

year test score 

Presenter
Presentation Notes
Please note that none of these scores provides a score that serves as a “cut-point” or pass/fail or “meets grade-level expectations”.  Each score is provided to answer a specific question.

An ability score provides an estimate of the level of a student’s ability in a particular skill and should change as student’s ability with the skill increases or decreases.  This is the score that indicates the degree of growth for each student and can track growth within a school year and across school years. The ability score is the student’s level of performance at the time of measurement. Growth is measured by comparing the previous ability score or scores to the current score OR by looking at the trend of ability scores on a graph. The other score types can NOT be used to look at a trend. 

A percentile rank score is used to rank a student’s performance in relation to other students’ performance in a specific group. The specific group for FAIR-FS is a sample of students in the same grade level that are demographically representative of the state of Florida. 

The PLS is interpreted similarly to the FSP (FCAT Success Probability) from the original FAIR. The name has changed because the calculation of this score no longer includes the prior year’s FCAT score. It includes only the scores on the FAIR-FS screening (WR, VK, RC). 



 
 

Score Profile 

 Generally, a skill should be targeted for instruction 
when scoring below the 30th percentile 

 The lower bars represent skills that are relative 
weaknesses for a student and higher bars indicate 
relative strengths 

WR= Word Recognition 
VK = Vocabulary Knowledge 
RC = Reading Comprehension 
SK = Syntactic Knowledge 
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Computer-adaptive Tasks 

Presenter
Presentation Notes
This particular score profile shows that a student may be striving for reading comprehension due to difficulties with morphology (VK) and syntax (SK). So, this student may benefit from instruction specifically targeting academic language, word work (using affixes and roots to determine the meaning of a word and to change the meaning of a word by manipulating affixes), and explicit syntax instruction.



 
 

Informing Instruction  

 Use the student’s score profile and the classroom 
report to identify students and skills for 
supplemental instruction/intervention 
– Identify lower performing students from the classroom 

report 
– Determine instructional needs based on profiles of 

strengths and weaknesses: 
• Supplemental curriculum 
• Added emphasis on particular skills in small 

group*  
• Target skills that are relative weaknesses during 

center time** 

Presenter
Presentation Notes
*Small group instruction should be scaffolded to the students’ developmental progression in the targeted weaker skills. This is NOT to say that small group instruction only address the weaker skills. Small group instruction should be balanced with all other important skills included in the planned lesson. 

**See the Student Center Activities at http://www.fcrr.org/curriculum/SCA_CCSS_index.shtm  
Activities are available for each of the Language Arts Florida Standards, include those difficult-to-find activities to build oral language skills. 




 
 

• Curriculum questions: contact your district 
reading office 

• Technical questions:  
• See the FAIR-FS/PMRN Course (Coming Soon!) 
• Call or email the PMRN help desk 

http://www.fcrr.org/pmrn/pmrn.asp  

• Content questions: contact Just Read, Florida! at 
850-245-0503 http://www.fldoe.org/ 

 

For More Information 

http://www.fcrr.org/pmrn/pmrn.asp
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